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[bookmark: _GoBack]Assignment D: Reflection on Assessments for ELLs
The teaching of the English language requires effective pedagogical practices. Just like any other language, teaching English especially to those students learning English as a second language requires the instructor to asquint himself or herself with the best practices for learning and instruction. As Clark-Gareca (2016) argues, standardized assessment is one of the key pedagogical methods that an instructor uses to better understand the learners. However, several factors have proved challenging when it comes to assessing English language learners: ELLs. To begin with, the inadequacy of English language proficiency has been a stumbling block when it comes to assessing ELLs. The lack of English language literacy makes the learners unable to demonstrate whatever they know. Understanding a given language makes it easy for someone to read and write accurate responses with regards to a question at hand (Clark-Gareca, 2016). However, ELLs find it difficult as most of them are failing to understand the academic vocabulary. For example, a task may be requiring a student to infer meaning, analyze an excerpt, or paraphrase a passage. In the process, ELLs lacking the academic skills to effectively approach the question fails thus making assessment an uphill task.
Assessment of content mastery in ELLs calls for the evaluations aimed at the learner's ability to use the target language, tools, and demonstrations of a given concept (Black & Wiliam, 2018). For example, a student may opt to use gestures, drawings, actions, role plays, or visuals while explaining a test on the solar system. conversely, language proficiency assessment in ELLs requires the learners to demonstrate in writings what they know. This assessment requires the student's ability to critically understand a language. For example, language proficiency assessment in the solar system requires the learner to prove using academic skills what constitutes the solar system.
Formal assessment is the systematic tests using data to measure and how and what a student has learned (Black & Wiliam, 2018). Therefore, formal assessment is used to determine learners' mastery or proficiency of given content. Examples of such assessments include norm-referenced tests, standardized tests among others. On the other hand, Black & Wiliam (2018) pinpoints Informal assessment as a spontaneous form of assessment that is mostly cooperative in the daily classroom activities to measure learner's progress and performance. This assessment is thus performance and content-driven. For instance, checklists, anecdotal records among others.
The criterion-referenced tests commonly used by instructors in the teaching-learning process are mainly used to compare a learner's skills or knowledge against predetermined set goals, standards, or objectives (Burkett, 2018). As such, the teacher uses the criterion-referenced test to directly compare the learner's performance without considering the performance of other students in the test. However, Burkett (2018) argues that norm-referenced tests only compares a learner's skills or knowledge to the skills or knowledge of the norm group. The Norm group is therefore the national representative sample of several leaners in the same grade. ELLs, therefore, forms a norm group in which a teacher can conduct a norm-referenced test.
Assessments should be always reliable and valid. The reliability of an assessment criteria is the degree to which the assessment accurately and consistently measures learning (Srinivasan & Lohith, 2017). Reliable assessment is arrived at after showing consistent results from repeated assessments. The aspect is ideal for ELLs as it makes the learners and teachers develop confidence in the teaching-learning process. Nonetheless, an ideal test should consider the validity of the assessment. The validity assessment tool checks a test measuring the designed content (Srinivasan & Lohith, 2017). For example, the validity assessment tool has been effective for the ELLs where instructors test content mastery distinctly from language proficiency.
Going forward, as a teacher of ELLs, I will consider emphasizing productive language skills where I motivate the learners through rewards and incentives to venture into the most challenging dimensions of language. For example, for those students who use the language fluently both in speech and written forms, I will award presents which will motivate other members to practice the same thus better performance. Also, I will champion teaching language skills across the curriculum. ELLs should not be encouraged to learn the basis of English in isolation. However, they should also acquire language skills from all subjects. For example, during mathematics classes, teachers should teach the learners unfamiliar terms like subtract, add, calculator among others. in so doing, the learners will consider the language not as a preserve to one subject but rather all subjects.
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